Globalization, which has various effects on economic, financial, political, sociological and cultural developments, also influences the field of education. One of the outcomes that arise due to the effects of globalization is related to the increase in international student mobility. This has paved the way for the emergence of a new market area in which international students are regarded as a source of income. Purpose of this study is to examine the economic impacts of international student mobility in the globalization process. The document analysis is used in the study. In this study, the data analysis consists of three parts. The first part is about the cost of international education while the second part explicates the economic impacts of international student mobility. Finally, the third part reviews policies aimed at increasing the number of international students. According to the information obtained from this study international students provide significant revenue to the economy of their host country by bearing the cost of tuition fees and noneducational expenses as well as by contributing to the production of knowledge and technology.
Introduction
Internationalization has become an essential element of higher education in the world. In the upcoming years it is expected for the higher education to globalize in terms of institutional aspects, and consequently it is expected for the internationalism to become a strong trend in an increasing intensity (Altbach, 2006, p. 123) . One of the most important indicators of internationalization in higher education is student mobility. Student mobility is concerned with the students who go abroad for educational purposes (Teichler, 1999; Kelo, Teichler and Wächter, 2006) and it is considered as an important dimension of globalization by Organization for Economic Cooperation and Development (OECD, 2014) .
Higher education institutions are precipitating factors for both the local and national economies (Bessette, 2003; Altbach, Reisberg and Rumbley, 2009; Altbach and Reisberg 2013; Bergerhoff, Borghans, Seegers and van Veen, 2013; de Wit and Hunter 2014; Peterson 2014) . Individuals who go through higher education process contribute to local and national economies firstly by qualified higher education expenses they bear throughout their education and secondly by becoming a part of the qualified workforce in the host country (Bleaney, Binks, Greenaway, Reed and Whynes, 1992) . In addition, this demand for greater reliance on the knowledge-based economy has increased considerably. Knowledge-producing universities are organizations that play an important role in the economic development of a country (Oplatka and Hemsley-Brown, 2010; Universities UK, 2015) .
Many students from developing economies migrate to developed countries, to study in the schools and universities of developed countries. International student mobility is an important medium that allows high-skilled immigrants to come to the developed countries (Suter and Jandl, 2006; Borjas, 2009; Mok, 2010) . Economic theory suggests that high-skilled immigration generally has positive effects on the economy of the host country (Cao, 1996; Docquier and Marfouk, 2006; Chiswick, 2011; Bergerhoff, Borghans, Seegers and van Veen, 2013) .
International student mobility affects many aspects of the higher education policies, including tuition fees, the medium of instruction and the quality of the higher education institutions (DeVoretz, 2006, p. 30) . In addition, direct and indirect economic advantages provided by international education attracted the interest of countries to receive more international students. Higher education policies of these countries which emerge as a result of this phenomenon have contributed to international student mobility (Mok, 2003; Naidoo, 2007; Cloete, Bailey, Bunting and Maassen, 2011) .
According to the statistical data provided by the OECD education directorate, more than 4,5 million students at the higher education level have studied outside their own country in 2012 (OECD, 2014) . It is estimated for that number to increase to 5,8 million in 2020 (Böhm, Follari, Hewett, Jones, Kemp, Meares, Pearc and Van Cauter, 2004) , and 8 million in 2025 (Altbach and Bassett, 2004) . International student mobility effects all aspects of global society including economy, science, technology, industry, business, politics and culture (Moor and Henderkx, 2013) . Purpose of this study is to examine the economic impacts of international student mobility in the globalization process.
Methods
The study utilizes the document analysis. Document analysis involves the analysis of written and printed documents regarding the topics being studied (Cohen, Manion and Morrison, 2000) . Books, thesis, articles and electronic sources related to international education were reviewed within this study. In addition, to demonstrate the economic dimension of international student mobility, studies of national and international organizations such as OECD (Organization for Economic Cooperation and Development), UNESCO (United Nations Educational, Scientific and Cultural Organization), WES (World Education Services) and NAFSA (Association of International Educators) were also reviewed to analyze the global trends and possible advances in the world. Accordance with the information obtained from literature this study was composed of three parts. In the first part, the cost of international education; in the second part, the economic revenue derived from international student mobility; in the third part, policies of developed countries to increase the income from international education were discussed.
Findings

The cost of international education
Educational costs are one of the most important factors shaping the international educational mobility (Ivy, 2001; Naidoo, 2007; Varghese, 2008) . Studying abroad is expensive. Educational costs vary depending on the nationality of student, the program, success level and the preferred study destination.
Tuition policies of OECD member countries and G20 countries for international students are given in Table 1 . Tuition fee structure OECD and other G20 countries Higher tuition fees for international students than for domestic students Australia (1), Austria (2), Belgium (2) (3), Canada, the Czech Republic (2) (4), Denmark (2) (4), Estonia (2), Ireland (4), the Netherlands (2), New Zealand (5), Poland (2), the Russian Federation, Sweden (6), Turkey, the United Kingdom (2), the United States (7) Same tuition fees for international and domestic students France, Germany, Italy, Japan, Korea, Mexico (8), Spain, Switzerland (9) No tuition fees for either international or domestic students Finland, Iceland, Norway
(1) International students (except students from New Zealand) are not eligible for government-subsidised places in Australia and therefore pay the full fee. While this typically results in international students having higher tuition fees than domestic students, who are usually given subsidised places, some domestic students in public universities and all students in independent-private universities pay the full fee and pay the same tuition fees as international students.
(2) For non-European Union or non-European Economic Area students. (3) In Belgium (Flemish Community), different tuition is allowed only if at least 2% of students in the institutions are from outside the EEA area. (4) No tuition fees for full-time domestic students in public institutions. (5) Except for students in advanced research programmes, or for students from Australia. (6) For students from outside the EU/EEA area and Switzerland. (7) In public institutions, international students pay the same fees as domestic out-of-state students. However, since most domestic students are enrolled in-state, international students pay higher tuition fees than most domestic students, in practice. In private universities, the fees are the same for national and international students. (8) Some institutions charge higher tuition fees for international students. (9) There is a negligible difference between the average annual tuition fees charged to domestic and mobile students. Source: "Education at a glance 2014: OECD indicators", adapted from OECD (2014) As seen in Table 1 , most countries charge higher tuition fees for international students. The United States of America, the United Kingdom and Russia are among the countries that host higher number international students. This situation shows that tuition fee is not a stand-alone factor that impacts student preferences (Mazzarol and Soutar, 2002; Pimpa, 2003; Maringe, 2006; Maringe and Carter, 2007; Phang, 2013) . Nevertheless international students consider tuition fees while comparing equivalent qualifications in terms of quality and training facilities (Naidoo, 2007; Soo and Elliott, 2010) .
According to "Education at a Glance 2014" report which was published by OECD, the number of international students in the countries, where no tuition fee taken, has increased rapidly and this situation aggravated the higher education costs for the state. Upon this, some countries started to modify their policies regarding international students tuition fees. For example, Denmark and Sweden had no policy that charges any tuition fee for international students until 2006-2007, then they modified their pricing policy. Nowadays international students pay more tuition fees compared to domestic students in these two countries (OECD, 2014) . However, Finland, Iceland and Norway still are not charging any tuition fees to international students. collecting information from 15 different countries and more than 4500 families (HSBC, 2014) . Annual tuition fees, cost of living and total cost for international education are given in Table 2 . As seen in Table 2 , Australia is the most expensive country in terms of annual cost of education. Singapore, United States of America and United Kingdom follow Australia respectively in terms of annual cost of education. India and Mexico are the two countries with the least annual educational cost.
Tuition fees and living costs abroad can be covered by international students themselves, their families, their employers, universities they are affiliated with or their respective governments. Information about the resources for international students' educational costs in United States of America in 2014-2015 academic years are given in Table 3 . As seen in Table 3 , a significant portion (%63,6) of educational costs of international students coming to study in America are met by personal funds and by family funds. However, these students' financial support rate (%13,7) provided by foreign government and university or current employment and foreign private sponsor is quite high.
Economic revenue derived from international student mobility
International education market has become an industry that provides significant resources in terms of both economic return and information management and technology production (Funk, 2001) . International student numbers and market share percentages in top ten countries that took the lead in international education is given in Table 4 . (2016) As seen in Table 4 , United States of America has the largest share in this market with 784.427 international students. This is approximately 18% of the total international student mobility. United Kingdom has the second largest share with 416.693 students, and this is approximately 11% of the total international student mobility.
Economic income from international education in some developed countries is described below with quantitative data.
United States of America
United States of America (USA), the most preferred country by international students, has been hosting international higher education students from many different countries (UNESCO, 2012) . USA became the center of attraction for international students after World War II. American universities has become the best research universities in the world especially in 1970s and 1980s, and they have moved to the forefront of international education (Wildavsky, 2010) .
Education is the fifth largest export source in America, this shows the contribution of international students to the country economy (Douglass and Edelstein, 2009) . 819.644 international students studied in USA in 2013-2014 academic year (NAFSA, 2015) . The contribution of these students to American economy is given in Table 5 . Source: "Economic analysis for academic year ", adapted from NAFSA (2015 As seen in Table 5 , international students who had scholarship from their respective country or use their own resources, contributed about 26,8 billion dollars to American economy in 2013-2014 academic year (NAFSA, 2014) . All this revenue earned from international students are being spent on activities and projects in this field in accordance with government policy. These investments increase further economic income (Douglass ve Edelstein, 2009 ). The number of international students has been increased to 974926 in 2014-2015 academic year. Contribution of these students to American economy is about 30,5 billion dollars in 2014-2015 academic year. Besides the economic benefits, another attention-grabbing note is those successful and talented students prefer to work for major American companies instead of returning to their country after graduating in USA (NAFSA, 2015) . Therefore, international students both provide contribution to American economy during their education and they also provide contribution to the development of scientific, technological and military fields in USA. 
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Source: "Economic analysis for academic year ", adapted from NAFSA (2015 As seen in Table 6 , the total contribution of international students' own and families to the employment in the United States of America is 340.007 dollar in 2013-2014 academic year. Besides the contribution made by international students to employment in America, family members of international students directly contribute to the economy of country. ", adapted from NAFSA (2015 The contribution to American economy by international students' dependents is given in Table 7 . As seen in the table, the total contribution of international students' spouses and children to American economy in 2013-2014 academic year is 442 million dollars.
All states other than Puerto Rico and Virgin Islands earn substantial revenues from international students in America. Financial contribution rates made by some states which took the lead in international education to American economy are given in Table 8 . ", adapted from NAFSA (2015 As seen in Table 8 , California, New York, Massachusetts and Texas are the states where international students are the most intense in America. Income of these states from international education is more than many other countries' GDP (Gross Domestic Product). The Federal Government in America encourages all states to attract more international students.
United Kingdom
United Kingdom (UK) is the most preferred European country by international students for higher education (UNESCO, 2012) . International students who come to UK to study make a huge contribution to the UK economy. Each international student in higher education on average pays fees of about £10,000 a year and spends more than this again while they are here (Her Majesty's Government, 2013) . According to Universities UK (2011) data, the contribution of international students to UK economy was £8,245 in 2010. At the same resource it is stated that the contribution of international students to UK economy is estimated to be £13.222 in 2020 and it will be £16.895 in 2025.
A research report conducted by Universities UK (2014) reveals that the students from non EU countries contributes to the budget of the institution which they have education (through tuition fees and accommodation payments) as well as the local economy (through off-campus spending) contributions. In 2011-2012 academic year, United Kingdom acquired £10,7 bn export revenues in the higher education sector. Approximately 30% of this revenue was composed of fees paid by international students. However, the contribution of international students to the country's economic sitiuation is not limited to fees paid to the educational institution. Off-campus spending of international students is also an important source of income. International students throughout the United Kingdom spent £3,4 bn for off-campus such as rent, food, the entertainment and consumer goods during the 2011-2012 academic year. Throughout United Kingdom, spending of approximate 300,000 international students enrolled in universities provides employment for the country. It is stated that international students provide about 137.000 (this figure represents 18% of overall employment) off-campus and on-campus full-time employment. For example, international students in the northwest of England spent £387 million in off-campus in 2011-2012 academic year. This situation led to the creation of additional employment in the region by contributing to the local economy.
The higher education export revenue of United Kingdom gained in 2011-2012 academic year and the contribution of non-EU students to the economy are given in Table 9 . As seen in Table 9 , the total expenditure of international students on fees, accommodation and off-campus amounted to just over £7 bn in 2011-12 academic year. Total export earnings from non-EU sources (which includes students but also other things such as income from research grants) were worth over £8 bn in 2011-2012 academic year (Universities UK, 2014). As seen in Table 10 , the economic impact of international students off-campus spending at all regions within the country is quite remarkable. For example, the campus spending of international students living in South West England and studying at university create £405 million income in the 2011-2012 academic year.
Australia
Australia has considered international education as a door which opens to abroad and aimed at both economic and cultural development in this way. The strategy of this country is to become an international brand in education like England both to have economic wealth and qulified human power (Guruz, 2011) . The number of international students who get education in Australia is given in Table 11 . Source: "End of year summary of international student enrolment data" adapted from Australian Government, Department of Education and Training (2014) As seen in Table 11 , the number of international students who study in Australia increased by %12,3 in 2014 compared with 2013. Although most of these students were in higher education, there were a lot of students in VET (Vocational Education and Training) and ELICOS (English Language Intensive Courses for Overseas Students) institutions.
International education activities are at the first place in service industry for Australian exportation. When all industries are taken into account, it is at the second place after coal and iron exportation in terms of revenues. In 2009 Australian Higher Education has achieved 9,5 billion Australian Dollars of revenue from education services. In 2010, Australia has achieved a total of 19,1 billion Australian Dollars of revenue from education services (Australian Education International, 2011) . And during 2013-2014 education year Australia had nearly 10,8 billion Australian Dollars of revenue from higher education services (Department of the Prime Minister and Cabinet, 2014).
Canada
Canada is the eighth country in the World in terms of international students number. In 2000 there were 36.450 international students in Canada and in 2011 the number of international students increased by 232% and became 120.960 (UNESCO, 2012).
In 2010, the expenses of education, accommodation and other spendings of international students were more than 8 billion Canadian Dollars. The effects of international education services to Canadian economy are given in Table 12 . Kunin & Associates (2012) As seen in Table 12 , in 2010 the long term 218.200 international students in Canada (who stay at least for six months) earned Canadian economy more than 6,9 billion Canadian Dollars. And 136.906 short term international students who got language education in Canada earned Canadian economy nearly 788 million Canadian Dollars. International students spent a total of nearly 8 billion Canadian Dollars and this helped Canada's GDP 4,9 billion Canadian Dollars. Furthermore international students provided 455 million Canadian Dollars of tax revenue for Canada and 86.570 employment for the economy of Canada.
The revenue gained through education is more than the revenue gained from the export of raw aliminium (6 billion Canadian Dollars), plane and space craft (6,9 billion Canadian Dollars) (Roslyn Kunin, 2012) .
New Zealand
In recent years New Zealand is among the countries that has the most increase in their international students share. In 2000 there were 8.210 international students in New Zealand and this number increased by 399% and became 40.995 in 2011 40.995 in (UNESCO, 2012 . New Zealand is preferred mostly by Asian students like Malaysian and Chinese students for its convenient prices and geographical proximity. And since the spoken language is English and it has good life standards, it can be said that New Zealand is a strong candidate for its place in international students mobility (Verbik and Lasanowski, 2007) .
The Ministry of Education of New Zealand started to conduct a study to determine the effects of international education to its economy in 2012. And it was found out that the fees that primary, secondary and tertiary levels of international students paid was 361 million dollars. In the same year the total value of international students enrolment fees was 2,6 billion dollars and economic added value of that number is 14% (Ministry of Education New Zealand, 2014). (2012) The revenue gained from the fees of international students who enrolled in an university in New Zealand are given in Table 13 . As seen in Table 13 , the total revenue gained from the fees of international students in New Zealand was 266,9 million dollars in 2003 and 292,7 million dollars in 2011.
Policies toward increasing the number of international students
Competition for attracting more international students among countries and universities plays an active role in shaping the national higher education policy. In this regard, developed and developing countries use different strategies by identifying the policies through civil society organizations, governments and ministry of education (Pusser and Turner, 2004) .
America left most of the policies and strategies of the mobility of students to independent organizations and private companies. This has revived the rivalry for international student market in the country (Bhandari, Belyavina and Gutierrez, 2011) . US higher education strategy reflects the need for an efficient balance of skilled labor by economic motives. According to Paarlberg (2004) , %30 of doctoral graduates located in R&D works in the United States is also citizen of another country beside US. Additionally, America supports the Fulbright Program composed of public funds managed by a non-governmental organization, the Institute of International Education (IIE). Fulbright program which is the largest training program created with federal funding meets the cost of the American and international students over 7000 in higher education. This program is active in 150 countries and it is growing rapidly with the support of other universities (Bashir, 2012) .
In the United Kingdom, there is a national advisory board for serving international students called UKCISA (UK Council for International Student Affairs). The purpose of this board is to increase the support given to international students, to create awareness in the society about the benefits of the country's international education, to contribute to the professional development of staff working in the relevant departments to determine the factors that negatively affect international student mobility and to eliminate (UKCISA, 2016) .
In order to be more effective in international education economy British government has created a program called "Prime Minister's Initiative for International Education (PMI2)". Created by the Prime Ministry, this program covers 5-year strategic plan to ensure the integration of international education economy of the United Kingdom (Leggetter and Sapsed, 2011) . The main objective of this plan is to increase the recognition of educational institutions in UK at the international level, to provide relations between students abroad and English training institutions, to enhance international students' experience in the UK and to facilitate the employment of international students in the UK (Shangbo, 2015) .
France is a country with various national policies and legislation in order to increase student mobility. Recruitment supported by state aid, more effective and flexible visa applications, entitlement to receive some credit and the provision of opportunities for permission to work after school as well as the cooperation of consulates and embassies for submission of scholarship opportunities to improve the situation of international students are considered amongst these policies (Douglass and Edelstein, 2009 ).
Australian Education International (AEI) is a public institution dependent on Education, Science and Education Ministry of The Australian Government for its operations and carrying out activities of strengthening their cooperation in international education, policy development, service quality and enrichment of students' experiences (WES, 2011) . Additionally, Australian Trade Commission (Austrade) promotes the education sector in international markets and helps by providing information to service providers in the country (Development Research Center, 2014) . International education activities in Australia are coordinated and policies are produced to increase the number of international students through these two institutions.
In the countries that come into prominence for internationalization, economic support besides technical support are provided by the state institutions that are active in this regard. For example, according to the 2010 data of AEI (2012) the Australian Government has allocated $200 million for international scholarships. However, Australia has allocated 40 million Australian dollars to graduate students for encouraging international research awards.
VET and ELICOS have become an industry in Australia, and provide very high quality training. VET is widely preferred by international students who wish to embark on careers without studying university. Because the VET sector in Australia is progressing in collaboration with government and industry. Australian government supports this sector very much to increase the workforce (Australian Government Department of the Prime Minister and Cabinet, 2014). Additionally, the qualifications and training standards of ELICOS offering high standard of English language education are supervised by the National ELICOS Accreditation Scheme (NEAS). Australian law does not allow the operation of a language school not recognized by NEAS to keep the high quality of the courses offered to international students (Australian Government Australian Skills Quality Authority, 2012).
In partnership with the Council of Ministers of Education (CMEC) and heads of state in Canada, a plan has been developed and been implemented in all of education districts to improve student mobility and to continue the same mission in education after graduation. In line with this plan studies have been carried out to increase Canada's share of the international student market (CMEC, 2011) . National policies of hiring international students in Canada, and to employment in government offices have been in existence for more than 10 years. Private companies in this country employ 20% of international students who graduate from universities offering International Diploma Program (IDP). In addition, international students with at least 2 years work experience in Canada are offered the opportunity to stay in this country permanently (Douglass and Edelstein, 2009 ).
When examining policies to international education in the world, Asian countries shows that they want to play an active role in this area. In particular, China is a country preparing to play an important role in the international student market. China has hosted 110.079 international students in the year 2012 and aims to increase this number to 500.000 in 2020. Towards this goal, the Chinese government is working to support the international student recruitment. China Scholarship Council, providing 20.000 scholarships for international students in 2010, has brought the figure doubled comparing to 2007. However, approximately 5,2% of international students have Chinese government scholarships. South Korea has made significant improvements in state grants to attract the international students in 130 different countries. In this regard, the South Korean government devoted $600 million to the study of "World Class University Project" (Douglass and Edelstein, 2009) . With Asian countries, South Africa is growing in popularity especially in the African Continent and hosts 42.351 of international students in the world (UNESCO Institute for Statistics, 2016).
Conclusion
Today, the international student market has reached a remarkable economic size. In the coming years, this market is expected to expand more and an increase is estimated in the world of international student mobility. Considering the country that the most preferred by international students, these countries appear to be among the twenty countries with the world's largest and strongest economy. These countries see international students as human resources that contribute significantly to economic development and international competitiveness.
International students provide a direct contribution to the economy of the country they reside, with both their tuition fees paid and the expenses made with their family members to meet the accommodation, expenses of travel and daily needs (Vickers and Bekhradnia, 2007) . These students offer employment opportunities indirectly for the citizens of those countries by spending in the countries they study (Wilkinson, Merwood and Masgoret, 2010) . In particular, contributing to overcoming the shortage of labor in the countries with declining young population and opening new employment areas with the development of education sector are among the indirect economic benefits of internationalization in higher education (Kapur and Crowley, 2008) . In addition to these direct and indirect contributions that international students provide, they also help support the financial sustainability of higher education institutions in the country they study.
Majority of international students are higher education students. Studies and research done by these students provide an added value in the form of "technical data" and "technology production" for the economic development of the host country (Guruz, 2011) . International students who are going to study in another country from their own countries bring various knowledge and skills especially in science, engineering and technology with them. The majority of these students are working in the country they study and do not return back to their country. Thus, these individuals serve as administrator, architect, engineer and scientist in the country they visit and they become the driving force in the production of industry and technology (Bratsberg, 1995; Varma, 2007) . Therefore many developed countries accept talented students from different countries. Those students become qualified human resource/scientist in host country. Host countries are aiming to keep up with economic and scientific advancements by accepting international students (Wadhwa, 2009 ).
Leading countries in international education have provided training to many people involved in leadership positions in other countries (Cloete, Bailey, Bunting and Maassen, 2011) . The students returning to their homes after graduating, continue the positive relationship with the countries they study. This case has a positive effect upon the political, social, cultural and commercial relations between the two countries (Barber and Morgan, 1987; Altbach, 1989; Altbach, 1998; Bevis, 2002; Harrison, 2002; Saxenian, 2005, Slaughter and Rhoades, 2004; Harzing, 2004; Naidoo, 2006; Marcottea, Desrochesb and Poupart, 2007; Soo and Elliott, 2010; NAFSA, 2014) .
With the expansion of international student market, countries and higher education institutions are competing vehemently to attract more international students. Australia and New Zealand from the Pacific and Asian countries have been added to the developed countries such as the United States and United Kingdom that took the lead. In addition, the rising Far East and Asian economies such as China, South Korea and Singapore have also accelerated its efforts in this area. Following the integration of particularly Asian countries into the global economy, other countries have also revised the international higher education policy and updated their strategies to the changing competitive conditions. Countries such as South Africa, Cuba and the Czech Republic from different continents and development levels are also attending in this process.
Many countries in the world are making significant investments in this area to become a center of attraction for international education. However, surviving in the international education market depends on the fulfillment of certain conditions. For instance, all factors that may be associated with international education such as tuition fees, living expenses, expertise in foreign language, quality in education, visa procedures, accommodation as well as work opportunities must be taken into account. In other words, countries that want to increase the number of international students need to revise their policies in this area and to build effective strategies in the light of new developments.
